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Chinglish Phenomena and Suggestions for Effective EFL Teaching Methods
Guo Yifei

MA in English Language & Literature
Graduate School

Korea Maritime University

Abstract

Mother tongue transfer in the process of Secbadguage Aquisition (SLA) is
significant and controversial issue. Chinglishisadonormal English and is an obstacle in
international communication. It has bad effectdrdar-personal communication between
Chinese and English-speaking people. So it is itapbtto study the essence of language
transfer, seek the source of Chinglish, and makertefto eliminate the L1 negative
influence.

The present study attempts to find out effecttrategies to get rid of the Chinglish
phenomena. First, | investigate the main typesrmire made by Chinese EFL students in
writing compositions. After the classification ofajor error types, three different teaching
strategies were used to the subjects of threerdiffegroficiency levels: the beginners, the
intermediate and the advanced. They were askedrite wompositions using different
tenses in English, which is an effective experintentind out the best strategies for the
subjects. Then the three strategies were appliegttital classes to see which strategy is
effective for which group of learners. Suggestidois effective EFL teaching methods
were provided at the end to eliminate the Chingtiesenomena according to the results of

the experiments.



1. Introduction

1.1 Research Background

Today, China plays an increasingly importante racn the world. With
its rapid development, the communication and cdntaetween China and
many other countries has grown increasingly through past decades in
such aspects as economy, culture, politics, etceigio languages, English in
particular, are used frequently on many differectasions. Because of the
interference of Chinese language, thought and myltlChinese has now
become a major obstacle that hinders people fromenstanding each other
properly. It runs rampant in Chinese-English tratish, spoken English as
well as in students’ compositions. While their s€nt$’ English compositions
and examinations, ERL teachers often complain about the use of too many
Chinese expressions. As for students, they oftesl faustrated when they
speak English in the Chinese way instead of in Emglish way. Chinglish
has now become a headache for both teachers addn&u
1.2 Two Different Models Influencing the process SifA2)
1.2.1 Transfer Model

In the second language learning process, &ansbdel and U@ model
affect the acquirement level of the second languades term “transfer” is

first defined by behavioral psychologists to reterthe process of automatic,

1) EFL: English as a Foreign Language.

2) SLA: Second Language Acquisition. Second language acquisition is the process by which people

learn a second language in addition to their native language(s).

3) UG: Universal Grammar. Universal grammar is a theory of linguistics postulating principles of

grammar shared by all languages, thought to be innate to humans.



uncontrolled and subconscious use of past learmdtavior in the attempt to
produce new responses. According to these psycstdpg the main

impediment to learning is interference from prionowledge of the first

language. Proactive inhibition occurs when old tzmabjet in the way of

attempts to learn new ones. The phenomena of &ansflearning has been
universally accepted. However, it is now widely gued that the influence
of the learner’'s native language cannot be adelyuatscounted for in terms
of habit formation, as the behaviorist put it. TgBm has been used by
educational psychologists and educators to descriibe use of past
knowledge and experience in new situations. In iorelanguage learning,
transfer refers to the effect of one language, lisube NL.A4)

Psycholinguists use the term “transfer” to refie the influence imposed
by a learner's possessed linguistic knowledge &l spon the subsequent
learning of new linguistic knowledge or skill. Lingtics concerns, overall,
with the static structures within a language systafrewed from the TB
grammatical rules, certain NL-based linguistic sfans are found to coincide
with linguistic errors. In this way, NL-based lingtic transfers are divided
into two broad types, positive and negative. Thd#lebased uses that do
not lead to linguistic errors are labeled as pasitiransfer, whereas those
that lead to errors are named as negative trandfersecond language

classroom teaching, a positive linguistic transfer generally not attacked,

4) NL: Native Language. A native language is the language a human being learns from birth.

5) TL: Target Language. A target language is a language that is the focus or end result of certain

processes.



but a negative linguistic transfer, almost for adktructors, is definitely not
recommended for the learners, since it is erroneous

Although the paper tends to explain Chinglidreqmmena resulted from
Chinese negative transfer, we can not deny thatpdsitive transfer indeed
occurs. The Chinese phonological system differsmfrdEnglish on a
segmental and suprasegmental level, but there @teaslot of same and
similar sounds. There are five main sentence strest (SV, SVC, SVO,
SVOO, SVOC% of English and Chinese that share the similar
characteristics. Therefore, positive transfer cano® neglected in the process
of learning second language.
1.2.2 UG Model

For almost twenty years many studies of sectamjuage acquisition
have been carried out with the assumption or dutrigaim that the basic
processes underlying both first and second languaggiisition are the same.
Recent formulations of this notion make use of therently evolving theory
of Universal Grammar, arguing that adults are facedh the logical
problem of language acquisition, just as childrere. aLinguist Noam
Chomsky makes the argument that the human braimaicsna limited set of
rules for organizing language. In turn, there is amssumption that all
languages have a common structural basis. Thisobetules is known as

universal grammar.

6) SV: Subject+Verbal phrase
SVC: Subject+Verbal prase+Complement
SVO: Subject+Verbal phrase+Object
SVOO: Subject+Verbal phrase+Object(indirect)+Object(direct)
SVOOC: Subject+Verbal phrase+Object+Object Complement



UG model is also relevant for the second lagguaacquisition. It
attempts to explain language acquisition in generat describe specific
languages. Universal grammar proposes a set ofs rileended to explain
language acquisition in child development. UG idl dunctioning, in the
second language case, in the same way as in fwsguhge: There are
similarities in the processes between7Lland L2). Similar patterns of
development will obtain between a child’s first dalage acquisition and
second language acquisition. Similar patterns ofelbgment occur between
and among groups of learners with different NL lggokinds. Developmental
factors rather than NL factors are at play and emsial mechanisms for
SLA are to be considered primary.

Chinglish is an awkward mixture in which ideasnceived in Chinese
are ungrammatically or unidiomatically expressedEinglish. The main cause
of Chinglish is the linguistic interference. Whids superior to the other,
NL-based theory or Mentalist View? This is not aas\e question to answer.
In Chapter 3 and Chapter 4 the researcher will give error types and
examples to verify that mother tongue transfer dea the Chinglish
phenomena, therefore, this paper will explain th@n@ish phenomena from

the view of transfer.

7) L1: A person's first language.

8) L2: A person's second language. The general term L2 is frequently used to refer to any language

learning or use after the first language has been learned.



2. Literature Review

2.1 Background and Overview

Transfer, derived from the Latin word “transé&r means “to carry”,
“to bear” or “to print, impress or otherwise copgs(a drawing or engraved
design) from one surface to another” (Websteif®ird New World
International Dictionary 1986). L1-L2 transfer is first discussed by Setin
(1969). Transfer is considered responsible for rerroccurrences in
cross-linguistic and cross-cultural studies (Lad®57; Stockwell & Brown,
1965; Corder, 1969). Nevertheless, Richards (195H9ws that transfer of
strategies is but partially responsible for therreds errors. In a similar
manner, Jain (1974) reports that transfer is bw# oh the sources of error.
Since then, transfer is more and more indirectlyntmeed as an apparent
factor of error (Corder,1981). The learner languagecontrasted with the
basic features and hints of transfer (Swan & SmitB87; MeGurn, 1991;
Platt & Webber, 1980) and the tradition has comthunto the 90’'s where
Ajiboye (1993) makes a theoretical categorizatidntlee errors in terms of
phonetics, word-formation, syntax and semantics.

The relationship between transfer and intetliaigg is always at core
concern. Though Selinker (1969) does not charaetetiow the learner’s
interlanguage looks like (Corder, 1981), yet he sdoepeatedly imply that
transfer is one of the factors associated with tireque system of the
learner language (Selinker, 1969; 1972). Then New4671) addresses the

relationship by discussing the concepts of an apmative system and



plateau. To resume the line, Bickerton refers tderlanguage as a
continuum, while Kellerman (1977) tries to charaeee transfer in the
learner’s interlanguage.

In discussing the phonological features of tlearner’s interlanguage,
Tarone (1976; 1978) contents that NL-based phowyoklognsfers are partially
responsible for the features of an interlingual mailogy. Similar discussions
include loup & Weinberger's theory (1987).

In terms of linguistic transfer on the synteali level, Ravem (1971)
documents that the learner's NL plays a certaire riol the formation of his
second language syntax. Hakuta (1974) also denadestthat there is a firm
relationship between L1 transfer and the emergeofcestructure in second
language acquisition. In addition, Larsen-FreemaA7%) evidences such a
relationship through = the learner's learning of Hsigl grammatical
morphemes. To Gass (1979) believes that transfdpsheis to see the
grammatical element universal in human languages.

Is transfer the same thing as borrowing? Ringb& Hakan (1983)
come up with proof that transfer is in face asdeda with lexical
borrowing. Such a relationship is also discussedVieara (1984). And from
the teaching point of view, Palmberg (1985) diseasthe amount of words
learners have already had before they take up d@bmihg of the TL and its
impact on the acquisition of new word formation gasses in second
language acquisition. This practice is done by faish (1987) and Odlin
(1989). Both provide evidences that NL-based temnsdlso occurs in the

learning of word-formation in a second language.



Empirical studies to sort out the mother tongirdluence on the
learner’'s language are initiated by Newser (197hp weports NL influences
in the speech of some immigrant workers in the eStatTo follow up,
Dulay & Burt (1974) conduct a case study comparaigjdren’s learning in
a first and second language and Biskup (1992) alspltransfers in the
learner’'s use of collocations.

The relationship between transfer and speeduugtion is observed in
earlier studies (Flege & Davidian, 1977; Krashen Starcella, 1978), too.
Both Nicjel (1985) and Hsia (1986) show that transprohibits the second
language learner in second language learning.

Transfer is not only found at present in tharmer’s interlanguage but
active as variable rules (Dickerson, 1975). Tarqh®83) gives an incisive
account of the role variability played in the laage produced by second
language learners. Gass et al (1989) even showisvénation in fact occurs
also at the levels of discourse and pragmatics.idBes variability in terms
of amount and type of transfer among the learnesurs due to individual
differences in second language learning (SkehaB89)19

Comprehensive studies on transfer are foun€ander, Richards (1974),
Richards & Gloria (1974), Ellis (1983; 1985), 0dIlifil989), Hammerly
(1991) and Larsen-Freeman & Long (1991). They a&lphto display that at
all linguistic levels, phonological, lexical, syotwal and semantic, transfers
are used.

According to Noam Chomsky (Chomsky, 1980) ani$ lassociates,

speakers of a language have internalized a memtahrgar which produces



sentences of that language. From this perspective, ability to construct
such a grammar stems from an innate language yacfile., construction of
a mental grammar involves knowledge which is natilable in the learner’s
language input), at the core of which are prin@pighich restrict the form
and functions of the grammar. The core is knownUd3. UG is assumed
to include invariant principles as well as paramsetevhich allow for

variation. The principles and parameters of UG amensidered to be
inherited genetically by all human beings and ctterize the grammars of
all languages. As interpreted by Hadumod Bussmd@9q), UG corresponds
with the genetically determined biological basidslanguage acquisition, and
realization of rules and constraints in individdahguages is made on the
basis of UG.

As explicated by Noam Chomsky, UG serves as irdtial stage in
language acquisition, at which a child is considete have no knowledge
of a certain language. Knowledge of a language hisntbelieved to have
developed from UG, partly by the setting of parargetand partly by the
addition of specific rules. Noam Chomsky has sunmedr the mechanisms
of UG and their role in language acquisition adofet: “UG consists of a
highly structures and restrictive system of pritesp with certain open
parameters, to be fixed by experience. As thesanpeters are fixed, a
grammar is determined, what we may call a core grarh (Chomsky,
1981b).

Chomsky believes that acquisition of a langu&yeossible only if it is

guided by certain innate structure. That is to sagt all knowledge of a



language has to be acquired, because some of italheady been ‘built in’.
UG consists of principles which restrict grammarenstraining their form as
well as how they operate. In the second languagenileg process, SLA is
regarded as similar to the first language acquisitfL1=L2 Hypothesis). The
second language learners are also guided by ualvemmate mechanisms
and they will create their L2 grammars step by stepil the achievement
of TL norms. (Dulay & Burt, 1974).

Both transfer and UG play an important role the second language
acquisition, however, in this paper the researchédl pay attention to the
role that transfer plays. The researcher believest Chinglish is formed
from the errors of negative transfer from the Chéelanguage to the
acquisition of English. Therefore, the researchigstto use transfer theory
to analyze the errors caused by the mother tonguk fand effective ways

to eliminate the Chinglish phenomenon.



3. Negative Transfer of Chinese

3.1 The Present Situation of Chinglish

In China, many English learners have the samd kf experience: they
learn English at least for five or six years (som&en more than ten years),
they read many textbooks, memorize many Englishdgjograsped a lot of
grammatical rules, and even passed the CHTet CET-60 with a high
score, but they still can't speak English well qreak or write English like
Chinese. Some people call this phenomena Chinglish.

The phenomenon of Chinglish is very common ihin€se learners of
English, not only with the beginners, but also #ulvanced English learners.
It is a kind of non-standard English which is proéd by Chinese learners
of English who are interfered by Chinese thought @altures. This violates
the native speakers’ normal expressions, so it make the native English
speakers puzzled and lead to communication breakdaw pragmatic
failures.

3.2 Chinglish Coming into Being

The causes of Chinglish are language negatreasfer, infection of
culture, application of social policy and so on.tBhe negative transfer of
language is the most important reason. Chinesenggldo the Sino-Tibetan
language which has the system of ideogram. Englsongs to the

Indo-European language which has the system ofchpesd alphabet. So

9) CET—4: College English Test Band 4
10) CET—6: College English Test Band 6

10



there are great differences between the two laregiagp sound, syntax,
semantics and so on. According to the Chinese desrnthe rules of the
mother tongue are ineradicable in that they usuatigonsciously apply into
studying English. This is the cause of Chinglistor fnstance, English is an
intonation language, and Chinese is a tone langud®ecause of the
interference of Chinese sound and intonation, G@inéarners’ intonations
are short of changes which sound like “Chinese -pateern”. Take the
structure of sentence as another example; most lohe€e sentences adopt
the structure “bamboo style” which means to set thiet content one by one
in the order of thinking structure or the developmef the circumstances.
In that way, most Chinese sentences are simple shodt. But most English
sentences use the structure “grape style” whichresges the main idea by
the frame of using subject and verb and the subateliidea by accreting to
the SV trunk getting across the relationship ofiliaffon of decoration.
These differences make Chinese learners use a dfaghort sentences to
describe a complicated affair in English, while ivetEnglish speakers use a
principal and subordinate compound sentence toesgpthe same thing.
3.3 The Representations of Chinglish
3.3.1 Phonetic Transfer

A few English phonemes that have no countespartChinese constitute
the content of English phonemes. Learning to spéakm correctly and
discerning them definitely in listening are quiteentanding for Chinese
learners of English. Furthermore, there are wordding in vowels of open

syllables and there also exist words ending in eoasts of close syllables

11



in the English vocabulary. However, most Chinesearatters are
monosyllables, chiefly belonging to this unique téea. English beginners
frequently add a vowel sound when they read an ifmgtlose syllable
subconsciously, resulting in “work” being pronoudcas “worker”, “bet” as
“better”. This is one typical negative phoneticngger in acquiring English.
3.3.2 Morphemic Transfer
One prominent characteristic of Chinese is thiatis an isolated

language, while English is an inflectional languag&éhe grammatical
relationship of Chinese is represented by word rorde by independent
grammatical auxiliary words, rather than by addimdfixes to or by
inflecting words. Compared with English, there afew grammatical
morphemes in Chinese. Case is a grammatical categbich refers to the
change in the form of a noun, pronoun, etc (espgcian inflected
languages) that shows its relationship to anotherdwlIn English, there are
three cases: the nominative case, the accusatige, cand the possessive
case. However, there is no such notion in Chinese.
(1) a. omitting ’ or s’

| like to go to worker (s’) square.

We should serve for people ('s) benefit.
b. misusing pronoun

Let us not waste ours (our) time.

| told he (him) a very interesting story.

C. misusing possessive case

12



Our college’s library (the library of our caije) is very useful.

The notion of “number” in Chinese is quite diént from that in
English. English resorts to the morphological deyidhat is, adding the
suffix “-s” to the singular form of a noun if it i® regular noun. Chinese
employs the lexical means with no distinction ore tbharacter form. Three
characteristics of the plural form of Chinese ame:it can not be used with
numerals; b. it refers to a group of people as aleyhc. only under the
case of pronoun or noun referring to people, we add a suffix “men” to
form plurals, while under other cases we use measword “xie” or
adverbial “dou” to represent plural form. Howeven English, all the
common nouns are devided into two classes: cowntabhbuns and
uncountable nouns. The plural form of nouns necigsaéears its plural

marker: -s/-es. It is really tough for Chinese tstidguish the two classes

of nouns.

(2) a. He passed three day (s) in the countryside.

The tense system in Chinese is totally differBom that of English in
that there is no inflectional change in Chinese bser What Chinese
expresses is whether an action is performed oroigtirmuous, while tense is
an indispensable part of English verbs. No mattenetiver an action
performed in the past or it is continuous, tensenesessarily represented by

the verb. From the aspect of tense, Chinese stdenavoidably make

13



errors.

(3) a. Mary and Jack haven't meet (met) with each other

b. She has finish (finished) the job.

3.3.3 Lexical Transfer

Lexical interference mainly involves word chmicThe biggest problem
of word choice lies in the semantic transfer ofiveatlanguage. Contrasting
the two languages of English and Chinese, we fimat some English words
and their Chinese counterparts are superficiallgniidal, yet different by
nature. In English many synonyms are of the samaning but their usage
and grammatical features are totally different. d8his tend to literally

translate Chinese words into the English count&spar

(4) a. Fake commodities are harmful for (to) persomadiiyidual) consumers.
b. Lucy is so excellent that she can get 85escdpoints) in CET-4.
c. So we must know it and (fight) against fal@nmodities.

d. I must also study harder than other (others).

In English, certain words are conventionallylamated with other
certain words and the collocations cannot be chérfgeely. Chinese
students who are not familiar with the collocaticer® likely to make

mistakes.

14



(5) a. | have learned (acquired) a lot of knowledge.

b. The excuse (reason) is that spoken Englisasismportant as...

From the examples above, we can see that thiersms are not correct
in written English. There are indeed counterpartstt® misused words in
Chinese, however, students are affected by theithenotongue-Chinese,
which causes the phenomenon of Chinglish.

3.3.4 Syntactical Transfer

Syntactical transfer involves the transferenafe syntactical structures,
such as articles, word order, relative clausesatinsg and so on.

In English there are three articles: “a” (afthe” and “zero”. The form
“a” is used before consonant sounds and the forni' ‘ftzefore vowel. Both
are used before the singular form of countable souWe call them
indefinite articles. The form “the” is called date article, which refers to
specific person(s), thing(s), event(s) or group($here is another article,
which is called zero article, for example, at sdhddowever, there is no
such grammatical category as “article” in Chineste.is very difficult for

Chinese to acquire the usage of articles.

(6) a. using “a” before vowel sounds instead of “an”
John is a (an) excellent student.
b. using “the” of “a” instead of using zero akdis
Lily is a woman from the* America.

c. omitting definite article “the”

15



Government should take some action to protetie)( interest of
customers’.
d. omitting indefinite article “a” or “an”

The interview plays a very important role imding (a) job.

Transfer of Chinese is the reason that studermggate sentences which
may be correct in Chinese word order but incornectEnglish. In English
guestions, inversion occurs: auxiliary verbs (idahg be) are placed before

the subject.

(7) a. What do you want?

b. Is Mary an American?

In Chinese, there is no such case. The worcrom both statements
and questions are the same. Therefore studentsllyusmake mistakes in

word order in “wh-question” in English.

(8) a. Why the situation exist? (Why does the situatixist?)
b. How we are to deal with (How are we to deal with)
c. People recently* have seen many fake commesdibin the market.

People have recently seen many fake commodireshe market.

In some complex Chinese sentences that havegatime meaning, the

negations are generally put ahead of the verbs d¢veungh the verbs are in

16



the clause. While in English, the negations are putthe main clause.
Therefore, the Chinese students often make falsgersees in accordance

with Chinese grammar rules.

(9) a. | think he has not arrived yet. (I don't think thas arrived yet.)
b. A: Didn't you come yesterday?
B: Yes, | didn't come yesterday.
Some sentences that express the meaning ofitdefinegation in
Chinese will express the meaning of partial negatichen directly translated

into English.

(100 a. All the answers are not right. (None of the arsware right.)

English-speakers will regard the sentence asnés of the answers are
right while some are wrong”, because in Englishe thegative pronouns
such as none, nobody, and nothing are often useéxpmess the absolute
negative meaning.

3.3.5 Culture Transfer

The native cultures between English and Chinase different in value
conception, thinking pattern, psychology and so ofhe learner s
automatically, uncontrollably, and subconsciousbking past learned behavior
in attempt to produce new responses. Accordinglyappears as negative
transfer. In other words, the differences betweka Chinese and Western

cultures in value conception, and thinking patterdetermine or have

17



influence on the language expression manners. @tingnainly infers that
the learners do not understand the specificallfohcs culture of the native
country. The learners do not understand the cultme habit of English

society in daily life.

(1) a. Hello, have you had your meal?

b. Where are you going?

Grammatical errors do not appear in the exasnméove, but these

guestions indeed disobey the culture of Englistakipg countries’.

(12 A: Your English is excellent.

B: No, no. My English is very poor.

As a hearer, you give that answer “thank yowhich is perfect.
However, Confucianism affects Chinese culture deephd if you accept
praise without refusal, you will be regarded rudeBnglish speakers will
feel confused about Chinese’ humility because of tultural differences.

Also, there are many English sentences copied f@inmese mechanically.

(13 Longing to see him to become a dragon, his fatleet &im to the key
university.*
In order to see his son become successful, #itkeerf sent him to the

key university.

18



Although dragon is a propitious image in Chaeslture, it is regarded
as an atrocious animal in the western culture. Thly not understand why
the father wants his son to become a dragon. Tteralli translation is
interfered by negative transfer.

Chinglish appears in so many aspects, whichuires] Chinese learners

of English to consciously avoid it.

19



4. Composition Writing

4.1 Error Analysis

In this chapter the researcher will analyze #reors made by college
students who were asked to write compositions. ysmad) the compositions
gives us clear idea of the kinds of errors theyermftmake. These
compositions can also show us how many types obrerexist in the
English writing of Chinese college students.

The subjects of the research are 60 second-gelégge students of one
class who major in Electrical Engineering from Qlag Agricultural
University. All of them have received complete etsmary and high school
education and this is the second year of theiregell life. They were
divided into three groups with the help of their giish teacher: the
beginners, the intermediate, and the advanced diogorto the college
entrance exam scores. The full score of the colleggance exam is 100
and if the students gain over 85, they will be rdgd as the advanced
group, between 70 and 85 the intermediate, belowthé0beginners.

Written work is adopted in this research beeausomparatively
speaking, writing is the most comprehensive refbectof the learners’ target
language ability. Therefore, it can provide usefeedback not only for
language learning but also for language teaching.

On Apr. 4th, all the subjects in the class weeguired to write a
composition entitled “My Favorite” containing abou20-150 words. The

topic of the composition was quite open so that #tedents could write

20



anything they wanted. They were expected to wrtteini class within 30
minutes, under the supervision of their Englishches. Having no one and
nothing else to refer to, the subjects could predwspontaneous, natural
language that could constitute a relatively realiseflection of the students’
target language ability. All 60 subjects turned their compositions on time.
After collecting all of their compositions, the eascher would correct the
compositions carefully and find out the errors thewve made.

The research data was collected via the foligwsteps. When all the
60 subjects finish their compositions in class imithgiven time under
supervision, their compositions are collected. Irdeo to analyze learnérs
errors in a proper perspective, it is crucial tokenaa distinction between
mistakes and errors. Corder (1981) claims that rerneveal the learner
incomplete knowledge of the language, or as we roay it, the learnés
transitional competence, while mistakes are thedymb of the chance
circumstances such as memory lapses, lack of mtentatigue, carelessness
etc. To put it another way, mistakes are the errofs performance.
Therefore, errors are systematic in nature, whileistakes are
characteristically unsystematic. This also providas reason why some
linguists say the making of errors is a necessaayt pf learning while
mistakes are of no significance to the learningcess. Then the researcher
focuses on the errors that are related to one'gulge competence and
excludes mistakes that are related to one’s largguagrformance. After a
while the teacher gives the 60 compositions back their authors. The

subjects are required to read their compositiongainago see how many
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errors (here errors refer to all faults made byjextb) they could correct by
themselves. At that time the teacher does not gimg hint about the errors
and just leaves the subjects to discover and rewutseir composition

themselves. In the mean time the teacher asks tingecss to mark the
mistakes and corrections in red and to count thenbmm of mistakes and
also to note them down below the compositions. Tipsocess of

self-correction once completed, helps to distinguisrrors from mistakes.
After the exclusion of mistakes, the teacher ctdleall the compositions
again and the researcher will check every compmositcarefully. After

checking the compositions carefully the researamerks the errors made by
the subjects in red and then counts the total numidfeerrors made by
individual subjects and also notes them down betmw every composition.
By doing so, the errors for the further researchd amnalysis are finally
identified and the data is collected.

Since the focus of our analysis has been enedors that are related
to one’s language competence, mistakes that amgedelto one’s language
performance are exclusive of our research first ambdthe same time the
number of mistakes is noted down by the subjectem#elves. This

distinguishes the mistakes from the errors madehiey subjects.

Table 1 the percentage of mistakes and errors

Percentage of mistakeg Percentage of errg

s

60 compositions 15% 85%
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From the table above we can see that the neistalelated to one’s
language performance constitute 15% of “all theorstr made by them, and
the errors related to one’s language competencetitte 85% of “all the
errors”. This helps us to realize the importance saif-correction. After
excluding the mistakes related to one’s languagdopeance we have a
clearer judgment about the errors they made. Aftdrecking all the
compositions we can find 20 main types of competearors including:

(4) (@) errors in subject-predicate agreemehe “also like playing basketbdll.

(b) errors in the passivetdo much time is spend on this...

(c) errors in articles &t last he found a wotk

(d) errors in singular form and plural form of nounke“ gave me an
advice(a piece of advice)

(e) errors in tense ffom that time | play basketball

(f) errors in comparative degree and superlative defhee is the most
perfect person I've niet

(8) errors in conjunctions dlthough he studies hard but he seldom gets
the high score

(h) errors in the infinitives (to)Do home work is a boring thifg.

(i) errors in gerund anding form of verbs (doing)Do home work is a
boring thing.

(1) errors in the place of the adverbiaHé¢ forgot to bring the book
here nearly.

(k) errors in the place of the attributivéan American famous

University™— “a famous American University”
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(1) spelling errors

m) improper words and collocationsNbbody received (answered) the

telephoné.

(n) errors in style In the middle school, | had several good friends,

we often played together.

(o) errors in auxiliaries I haven’'t to go odt

(P) errors in possessive adjectives and prondtihe relatives and friends

of he.”

(@) negation errors I“think that he didn't come to school yesterday.

(r) errors in the subjunctive moodf“l am a bird | will..”

(s) errors in “there be” structuretifere are many students play on the

playground

Table 2 Main types of errors made by the subjects

Error types Frequency| Percentag
Improper words and collocations 38 12.59
Errors in style 30 9.8%
Errors in tense 23 7.5%
Errors in subject-predicate agreement 21 6.99
Errors in singular form and plural form of nouns 20 6.6%
Errors in gerund anding form of the verbs 19 6.2%
Errors in articles 18 5.9%
Errors in auxiliaries 15 4.9%
Errors in conjunctions 14 4.6%
Errors in “there be” structure 14 4.6%
Errors in the place of the adverbial 13 4.3%
Errors in the place of the attributive 12 3.9%
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Errors in possessive adjectives and pronouns 12 3.9%
Errors in the passive voice 12 3.9%
Errors in the infinitives 11 3.6%
Negation errors 10 3.3%
Errors in the subjunctive mood 9 3%
Errors in comparative degree and superlative degree 9 3%
Spelling errors 5 under 2%
Total frequency and percentage of competence erfors 305 100%

From the table we can see that Chinglish espmasdirectly affected
by the mother tongue of Chinese is very seriousindlicates that improper
words and collocations which are mainly affected rogther tongue transfer
come first. The second most common error occursstile. Style is also
affected by Chinese sentence structure since sueitersce structure is
allowed in Chinese but forbidden in English. Thehest 17 types of
competence errors, are the result of mother tonmaesfer (except spelling
errors).

The occurrence of Chinglish is obvious in thempositions. The
existence of Chinglish expressions are very seri@ml the two main
reasons occur because the learners’ vocabulannihgarbehavior and their
writing strategy known as mental translation.

4.2 Learners’ Vocabulary Learning Behavior

In Table 2 the improper words and collocations tdikst place among
different types of errors, which are affected by timeo tongue transfer,
especially the Chinese vocabulary transfer. In dagguage learning, the

learner is always the main body that should be astsponsible for errors
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committed. For learners’ vocabulary behaviors, aydaproportion of learners
(71.9%, the sum of “always to do” and “often to Hasay that when they
learn English vocabulary, they will find out the uaglent Chinese
translations and put stress on the signified mean@nly half of the total
learners report that they will frequently try toate the usages of English
vocabulary other than its Chinese meaning. Also efevearners (40.7%)
frequently utilize example sentences to learn howuse English vocabulary
correctly. Furthermore, far fewer (34.4%) will pagnttention to the
grammatical meaning and affective meaning of thgeta English vocabulary
when they learn it and some students (21.9%) repumt they seldom or
never notice the grammatical meaning and affectiveaning of the target
vocabulary. With regard to the use of English diatiries, nearly half of the
students (43.8%) say that they will frequently edhgictionaries to clarify
their understanding of word usage. It is found theten students learn
English vocabulary, they tend to merely find oute tlequivalent Chinese
translation and then try to remember it. Althougbam half of students say
that they usually consult English dictionaries,atieely fewer learners will
frequently take the initiative to learn the wordage with help of example
sentences or even pay attention to grammatical imgaor affective meaning
of the target words. This way of handling targetcatlulary creates false
impression that each target word has a fully cpoeding equivalent in
Chinese. When the learners try to search in theantal lexicon for words
in their attempted language production, they prbopbabse the Chinese

translation as index and verbalize their ideas megly, which result in
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Chinglish expressions running rampant in their inwgit

Table 3 Responses to the questionnaire on vocabigarning behavior
Alway | Often| Sometimes Seldom| Never

Vocabulary learningoehavior (%) (%) (%) (%) (%)
1. When | learn new
English vocabulary, | will
find out its equivalent 5o 34.4 25 0 31 0

Chinese translation anday
stress on the signified
meaning.

2. When | learn English
vocabulary, | will not only
find out its equivalent 12.5 37.5 43.8 6.3 0
Chinese translation, bualso
learn its usage.

3. When | learn English
vocabulary, 1 will makeuse

of example sentencesto 6.3 34.4 46.9 12.5 0
learn how to usevocabulary,

correctly.

4. When | learn new

English vocabulary, | will
pay attention to other

meanings  of vocabulary, 0 34.4 43.8 18.8 3.1
such as grammatical

meaning and affective

meaning.

5. When | meet problemm

usages of English

vocabulary, | will consult] 12.5 31.3 43.8 12.5 0

English dictionaries to
clarify my understanding.

4.3 Learners’ Writing StrategyMental Translation

According to Table 2, the rate of errors inlestyone of Chinglish
expressions), takes the second place in the tdleen the Chinese students
learn a second language they will not consider fineign cultures, habits

and thinking mode unconsciously, which results froneir habitual writing
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strategy known as mental translation. The tablewshan unexpected number
of students use mental translation in the writingpcpss. Table 5 reveals,
out of 60 subjects, everyone uses mental translaitio his writing. 40% of

the subjects use mental translation through the levhprocess of their
writing. 25% of the subjects use mental translationhalf of the process of
their writing and 35% (5%+30%) of the subjects usental translation in

more or less than half of the process of their imgit These responses
reveal that mental translation plays a very impurteole in the process of
the learners’ writing. After examining the numbef Ghinglish expressions
by subjects, we find mental translation is one eaw$ the occurrence of

Chinglish.

Table 4 Responses to the questionnaire on meraaslation

MT: 100% MT: 50% MT: 50% MT: 50% MT: O

40% 25% 30% 5% 0

During the foreign language learning proce$® students tend to find
out the counterparts of their mother tongi@hinese. Since the vocabulary
learning behavior and their writing strategyental translation are used in
their learning process of English, both of whiche aneeded in the
conversion of the mother tongue. Although the pasit transfer is
recommended, the students predominantly rely oir tmether tongue, which
leads to more Chinglish expressions in their contipos. The students

should pay more attention to the learning procels€mglish and try not to
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find out all of the counterparts in Chinese whearméng the new words or
expressions, because there are too many differeficen the aspect of
cultures, thinking mode and so on in the two dédfdr languages.
Over-relying on the mother tongue will result in mmofrustrations in the
process of English learning. In this chapter weehawticed the errors made
by different groups of English learners. In the thekapter three different
strategies will be applied, according to the dattp ithe experiment to make

sure which strategy is proper to different subjewith different levels.
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5. Experiments and Teaching Approaches

5.1 Experiments
5.1.1 Interview

30 subjects are chosen randomly among the Ehirstudents at Korea
Maritime University. All of them have had the exigeice of at least seven
years of regular L2 (English) learning with Chines®ing their native
language. The subjects have learned English gramandr vocabulary since
junior high school and are quite familiar with sommasic skills and
strategies in EFL writing.

In the experiment the subjects should be ddid®o three groups: the
beginners, the intermediate and the advanced. Tnerein this process the
researcher will interview to divide the subjectheTresearcher will talk with
the subjects in English and count the number of éh@rs they make, then
according to the number of errors the researcher joalge which group
they belong to. 18 subjects are chosen: 6 beginr@rstermediate students
and 6 advanced students.

5.1.2 Three Different Learning Strategies

Before the experiment the three different leaynstrategies should be
explained in details. The traditional learning wges focus on the mother
tongue strategies and grammar learning. The naltivaal learning
strategies focus on mother tongue avoidance siestethe meaning and the
fluency of a speech in a communication. The stiategmixed by both

traditional learning strategies and non-traditiotedrning strategies strengthen

30



that the mother tongue strategies and mother tongueidance strategies
should be combined together. This method attachmportance to both
communication and the grammar so that the fluenoy meaning are valued
and the accuracy and the form of English are nobried.

In Chapter 4 we discovered that the rate ofsderrror is rather high
taking the third position among all types of errork is difficult to
overcome the problem of making tense errors forn€e EFL learners. As
we all know that there are 16 different tenses oiglish verbs, however,
there are not any changes of verb if you want tpre&ss a certain tense in
Chinese. Putting different temporal adverbial mieds# in a sentence will
work, instead of the changes of sentence structnreChinese. Therefore,
tense error is a representative error caused byeS&i negative transfer.

The composition writing method was still usedointhe experiment. In
this chapter the researcher has explained the measby the Chinese
learners tend to make tense errors, which resoln fthe negative transfer.
In this research the researcher asked the subjectsvrite a composition
named “My Past Personal Life” with the regulatiomatt the subjects must
use these tenses: the simple past, the simple nbyetbe present perfect, the
past perfect, the past continuous and the pastegertontinuous. The
researcher gave them an hour to complete the congposand required
200-250 words.

Firstly the researcher explained the requirdmeto the 6 subjects (2
subjects were beginners, 2 subjects were intermeed@arners and the last

two are advanced learners) in Chinese. Secondlyrékearcher explained the
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requirements in English to the other 6 subjects wiere also divided into
3 groups like the first step. At last the researcbeplained the requirements
in English to the last 6 subjects (the same diuiswath the first two steps).
In the process the researcher allowed the subjectask the researcher in
details if they could not understand the Englishplaxations. Then the
researcher could tell them how to do it in the veatianguage so they could

do the job clearly.

Table 5 Different methods used among the Englistiiers

Method the beginners the intermediate the advarnced
Traditional strategy 2 2 2
Non-traditional strategy 2 2 2

Combination of traditional
strategy andnon-traditional
strategy

5.1.3 Results

After completing writing the compositions thesearcher collected them
together to find out which strategy was useful tffecent groups. According
to table 6, there is no doubt that the traditiostxhtegy is the best way for
the beginners. The beginners’ compositions show thay understand the
requirements and are able to follow the traditiostiategy. Therefore, they
can apply all kinds of tenses into their composgicand they pay attention
to the tenses carefully. For the intermediate sitgjethe strategies mixed by
traditional and non-traditional strategies are bégir the advanced students,

the non-traditional strategy is preferred to eliaten the tense errors.
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Table 6 Number of error made by three differentugso

the beginners the intermediate the advanced
Total tense errors 45 25 15
Traditional strategy 11 10 8
Non-traditional strategy 19 10 3
Combination of traditional
strategy andnon-traditional 15 5 4
strategy

What are the reasons for these results? Aferprocess of composition
writing the researcher inquired about this phenané&om the subjects. The
beginners said that they could not completely ustded the explanations in
English, so they would not choose the non-trad#iostrategy. Since they
could not understand English well they did not knewhat kinds of details
needed to be asked in Chinese, therefore, the oatnm of traditional and
non-traditional strategy did not work. For the mtediate subjects they felt
very novel about the combining strategy. Althoudiie intermediate English
ability was not as high as the advanced subjettey could concentrate on
the English explanations and if they had some tuestthey could ask the
researcher to clarify. After a while the noveltyoab this strategy could be
reflected in the their writing, because they didt nnake as many tense
errors as before. The subjects reflected that iérnghing was taught in
mother tongue they would be bored.

The advanced subjects said that they also caddcentrate on the
strategy in the non-traditional way. Through théemiew they admited that

the non-traditional strategy was a challenge fagnthand they would listen
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more closely than they usually did. They were thivaaced learners and
therefore had a higher ability. They would do hetie they could receive
the proper input instead of just accepting what tbecher taught passively.

The experiment shows some useful strategies daa be used with the
different levels of learners. Almost all the sultgeavant a novelty strategy,
which requires the teachers to attract the studemiterests in second
language teaching. If the students feel bored \lig teaching methods they
will lose interest, which is a big frustration tecend language teaching. An
English teacher, should properly lead his studeatsl try to make his
lessons more interesting to stimulate the interemtsl activeness of his
students. He should create an active environmenthan second language
teaching and encourage his students to persisthén language although it
may be boring at times. In this experiment we hé&wend that if you just
do a little change you can get a very differenteetff Even not teaching in
the mother tongue can improve the environment araivdthe interests of
the learners’. In the English learning process wWastern cultures have been
generally ignored. English learning in China fo@isen the examinations,
that pay particular attention to the learning ofcafoulary, grammar, texts
and so forth but loses sight of the teaching of western cultures.

Writing, is perhaps one of the most difficukills in language teaching,
as it involves vocabulary, grammar knowledge, bulsoa syntactical
knowledge, discourse analysis. Normally, collegeidshts in China have
been learning English for about 7 years. Almost sildents still have

problems concerning details in writing paragrapmsessays because teachers
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have either ignored them or do not emphasize thelence, the input of
language knowledge is the basis for writing. Teashghould pay attention
to the practice of fundamental writing knowledge his or her daily
teaching.

5.2 Teaching Approaches Applied to Actual Classes

5.2.1 Different Strategies Used in Four Classes

In the first experiment some useful strateg@s acquired and in the
process the effect of these strategies will vetltigir effectiveness if used in
the actual classes. The researcher chooses fousseslain Qingdao
Agricultural University for the experiment. Class Class 2 in Department
of Automation and Class 3, Class 4 in Department Eéctric Power
Engineering are chosen for this process.

Four different second language strategies haeen used in the four
classes for one month. Among the different classiions of language
learning strategies, Wen Qiufang (1996) believealt the strategies could be
divided into traditional and non-traditional ones.

The traditional learning strategies which imguform-focused strategie
sl1), accuracy strategies and mother tongue strategiesused in Class 1.
These traditional strategies focus on grammar iegrrand model sentences
drilling. Once mistakes are made by learners, thel{ be pointed out and
corrected by the teachers immediately to keep tmuracy of the learner’s
second language. Mother tongue is used in clasketp the students easily

understand the lectures.

11) Form-focused strategies refer to learners’ opiniofisthe importance of repetition, memorization aintensive
study of texts.
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The non-traditional learning strategies whialclude meaning focused
strategie®¥?), fluency strategies and mother-tongue-avoidanaategfies are
used in Class 2. These non-traditional strateg@zus on the meaning and
fluency of a speech in communication. The learnersstakes will not be
pointed out and corrected immediately by the temchié the meaning of
their utterance can be understood. Native languiagavoided in class by
both teachers and students.

A series of integrated English learning stregeg mixed by both
traditional strategies and non-traditional ones ased in Class 3, in which
the form focused strategies and meaning focuseditegies, accuracy
strategies and fluency strategies, using motheguenstrategies and mother
tongue avoidance strategies are put together. Cameation is the purpose
of learning a language, so the fluency and meamirgg valued; at the same
time the accuracy and the form of English are nptored. Mother tongue
avoidance strategies can reduce the negative ¢rarsdf a native language
and create a good atmosphere of second languageingaModerate native
language using can improve the positive transfer nafive language and
make it easier for a second language learner totemas totally strange
language. So a good balance is kept in Class 3.

Metacongnitive strategies are used in Class ™4 tle basis of the
integrated strategies used in Class 3. “Metacagnitiiterally means big
thinking. You are thinking about thinking. Duringhi¢ process you are

examining your brain’s processing. Teachers work goide students to

12) Meaning-focused strategies refer to learners' apisi of the importance of extensive exposure to and
communicative use of the target language.
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become more strategic thinkers by helping them rstaled the way they are
processing information. Questioning, visualizingndasynthesizing information
are all ways that readers can examine their thgkjprocess. Through
scaffolding and reciprocal teaching, students doée d@o practice the skills
that lead to these overt acts becoming automatkduiitas and Pinnell,
2000).

Metacognitive strategy is one of two generarhéng strategies which
learners may use in learning. Metacognitive stiagednvolve thinking about
the mental process used in the learning processitoning learning while it
is taking place, and evaluating learning after &s hoccurred. Metacognitive
strategies “are higher order executive skills tmaay entail planning for,
monitoring, or evaluating the success of a learnawgivity” (O’Malley and
Chamot, 1990). In other words they are strategiesutalearning rather than
learning strategies themselves. They are divideéd imne types:

(a) Advance organizers: planning the learning activity advance at a

general level-“you review before you go into class”.

(b) Directed attention: deciding in advance to conegatron general aspects
of a learning task.

(c) Selective attention: deciding to pay attention tpedific parts of the

language input or the situation that will help teag.

(d) Self-management: trying to arrange the appropréaeditions for learning

—"| sit in the front of the class so | can see teacher”.

(e) Advance preparation: planning for and rehearsingguistic components

necessary to carry out an upcoming language task.
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(f) Self-monitoring: checking one’s performance as gpeaks—“Sometimes |
cut short a word because | realize | have said riing’.
(8) Delayed production: deliberately postponing spegkso that one may
learn by listening=l talk when | have to, but | keep it short and bop
will be understood”.
(h) Self-evaluation: checking how well one is doing iaga one’s own
standards.
(i) Self-reinforcement: giving oneself rewards for gz

After one month learning by different strategiestudents from every

class are required to take part in the middle-tesxam and CET).

Table 7 Error rate and average score in middle-texam

Class 1 Class 2 Class 3 Class 4
Error Rate 30.5% 29.7% 20.8% 14.3%
Average Score 69.5 70.3 79.2 85.7

Table 8 Error rate and average score in CET-4

Class 1 Class 2 Class 3 Class 4
Error Rate 29.6% 30.4% 21.2% 15.6%
Average Score 70.4 69.6 78.8 84.4

5.2.2 Comparison One

Class 2 has no evident improvement to Clas8yl.the data from the
Table 8 and Table 9, we can see that Class 2 whedh non-traditional
strategies and Class 1 which use traditional gjiedée have nearly the same

grades on the examination, for traditional and traditional strategies have

13) The total score of each exam is 100 and the concrete score can not be disclosed by the

University. Each of the exam consists of four parts—listening, grammar, reading, writing.
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both advantages and disadvantages. It makes sdaogdage learning easier
that the traditional strategies advocate usingvaatianguage in class, for
they encourage the positive transfer of native Uagg in second language
learning. (Too much native language using is als® ®@f the sources of
Chinglish because of the negative transfer of eatanguage, which is the
negative product of traditional strategies.) Leagnigrammar makes second
language learning easier, but it may make leardesg their interests in
learning; accuracy strategies may correct the & &n errors and
non-standard English, but they can also discourageners to speak fluent
English and make them lose their interests and vaidin to learn a second
language for they may make learners too shy to kspdeir second
language. Non-traditional strategies, to some ektemay be effective, but
from the data in the tables, we can see that therowmement is not
distinctive. Non-traditional strategies, on the om&nd, encourage learners to
use second language in their learning and redueeeffect which is from
native language to second language, while on therohand they ignore the
positive transfer of native language and incredse difficulties for second
language learners. Non-traditional strategies puteirt emphasis on
communication but ignore the grammar learning. &atf adequate grammar
learning will be helpful to second language leagnibut too much of it will
lead to a kind of test-focus education and reduoe learners’ abilities in
second language learning. Therefore, we can say thaditional and
non-traditional strategies have both advantages disddvantages. There is

no significant difference between the two differestrategies in reducing
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Chinglish.
5.2.3 Comparison Two

There are significant differences between the tlasses. The grades of
Class 3 are better than Class 2.

From the comparison between Class 3 and Class i found that the
learners who have used the integrated strategiekiding both traditional
and non-traditional strategies have higher grades lass Chinglish. It is this
reason that the integrated strategies have absdtiedhdvantages from both
traditional and non-traditional strategies. It ememes the positive transfer of
native language and avoids the negative transfesetond language teaching
and learning; it focuses on the meaning but dodsigmore the learning of
grammatical rules’ learning and practice; it emjes the accuracy of the
second language and also attaches importance toflubacy of it. Above
all, the integrated strategies are effective farners to improve their second
language levels.

In the last experiment the results show that bleginners are benefitting
from the traditional strategies and the advanced kenefitting from the
non-traditional strategies. However, it does nontmict with the current
result. Every actual class consists of the beg@n#re intermediate and the
advanced, while the number of the intermediate esited is the largest and
the number of the beginners and the advanced islynda&e same. Each of
the strategies used in Class 1 and Class 2 are efffctive to a small
number of students, however, the combination of ditimal and

non-traditional strategies is useful to a large hamof students. Therefore
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the average score of Class 3 is higher than therdilo classes.
5.2.4 Comparison Three

Comparatively speaking, there are significaiffecences between Class
4 and Class 3. The grades in Class 4 are higher @lass 3.

From the comparison between Class 4 and Clasg 8an be found
that the learners in Class 4 who have adopted soewe strategies that put
metacognitive strategies into the integrated onage hbetter results and less
Chinglish on the examination. The conclusion can lbeawn that
metacognitive strategies are effective to reducéend@lish and even effective
to learn a second language. Metacognitive strage@ecourage learners to
adjust their learning by self-management, self-towimig and self-evaluation.

There are both advantages and disadvantageleirtraditional strategies
which advocate form-practice strategies, accurdcgtegyies and using mother
tongue strategies, and the non-traditional stragegivhich advocate meaning
strategies, fluency strategies and avoid-mothegtien strategies. Therefore,
second language learners should keep a good balsnceecond language
learning as is seen from the results of Class ®mFthe experiment, it is
proved that metacognitive strategies are helpfukingu second language
learning. Above all, the most effective strateg@ssecond language learning
are as follows: creating a second language learnatghosphere and
adequately using native language as well; no igmmraof the positive roles
of the mother tongue in second language learningguding on both
accuracy and fluency; paying attention to the gramrearning and practice

and training of spoken abilities and other linguabilities. The most
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important are to motivate the Ilanguage Ilearning liye ways of
self-management, self-monitoring and self-evaluptin
5.3 Restrictions to the Experiments and Teachingrégaches

In the first experiment the researcher justugas on the small group of
Chinese subjects in Korea Maritime University aramtulses the experiment
on the tense errors (tense error is very typical tile English learning
acquisition among Chinese). Therefore, the datand@gher large enough nor
representative enough. As Lado (1957) puts it, ether not only negative
transfer of mother tongue but also positive transiehich should not be
neglected but be made use of in the process of SHAwever, in the
research only negative transfer of mother tongue ingestigated and
discussed. Mother tongue transfer not only intedewith the written work
but also interferes with the oral work. But in thesearch only discusses the
effect of mother tongue on the written work. Thetmoe of interview is
just used to divide the subjects into different up®, which does not pay
enough attention enough to the oral work.

In the teaching approaches process, the biggestriction is time.
Although one-month time can be useful, a longeriogewill be better, for
example, about 6 months.

Generally speaking, the only place that theosdclanguage learners are
exposed to the second language the most is thesratas. The kind of
language used in the classroom is known as Teadla#k. Most English
teachers are Chinese with no experience of livingthose countries where

English is the native language. They themselves English learners, and
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often do not know English culture and history thaybly. They learn
English from books and other teachers, in classspoon radio and TV,
resulting in their lack of experience to commurgécawith English native
speakers, but as instructors they instruct Engléstguage to students. They
teach mainly through Standard English, but theyeroftuse caretaker
language, articulating clearly and slowly, simghiy structure and avoiding
difficult verb phrases. They prefer using contenorade and small words
rather than big, functional words (Cai Jigang, 1)99% they recognize that
learners do not understand them, they will repeaphrase or expand the
intended message (Liu Ruiging). Also, they oftenraphrase difficult
sentences in the text to help learners achieveerbetiderstanding by turning
original complex sentence structures into simpleespndividing long ones
into short ones and changing passive voice intivexabnes. In their speech
bilingual language often appears when they canmod fa proper English
word. Characterized with simple sentence structued general words, there
is no denying that the “caretaker language” eftetyi facilitates
understanding because it is more like the Chinegaressions that are so
familiar to Chinese learners. However, the studeate so attentive to
teachers’ language that they hold this Chinese-liteguage as idiomatic
English language.

Although there are so many limitations to thésearch it is worthwhile.
The research will give Chinese students a concasi@ profound impression
and enable them to realize the negative effect hef tother tongue and

hence try to reduce it during the course of SLA.eTéxperiment puts out
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several strategies that are comparatively usefobrding to different aspects

of SIA, for example, writing and the general leami
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6. Pedagogical Implications and Suggestions on ikéitmg

Chinglish

6.1 Pedagogical Implications
6.1.1 Implications to Vocabulary Teaching and Leagn

As mentioned in the previous chapter, most €%enforeign language
learners tend to lay stress on the acquisition e signified meaning of
words. They also tend to refer only to the Chinesgivalents in textbooks
or dictionaries. All these have led to literal skions of some words and
phrases from Chinese to English on the part of ldaners. Therefore, it is
high time for those English learners to change rtheay of acquiring
English vocabulary.

First, the emphasis of vocabulary acquisition tbe part of the teachers
and learners should also be placed on a wider rasfgevord meanings
instead of merely on the single translation eqemtd as given in most
textbooks. Affective meaning and grammatical megnsre two important
aspects in vocabulary teaching and learning.

Then, words should be acquired in meaningfuitext through reading.
“Vocabulary is easier to acquire in contexts than isolated word lists in
that such meaningful contexts permit this more dempand deeper
cognitive processing, which enhances storage in ongm(Stevick, 1973).
Moreover, it is only after experiencing a word #$ many contexts that one
gets a complete understanding of its meaning. Bssidearning vocabulary

through extensive reading is an effective way bseauweading leads to
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multi-encounters with words in a variety of meariingcontexts (Nagy &

Herman, 1987). From this aspect, the students ghbal encouraged to read
extensively. However, when choosing the readingenss we should take
the following factors into consideration: Studentsiterest, the level of
materials, and learners’ own experience. In prgpeHosen reading materials
words can be learned in a specific context suchinasentence structures, in
phrase, or even in comparisons of grammatical featuGross (1990) has
found that among 12000 simple verbs in French theme no two words

that could be used exactly the same in sentenceserR research in SLA
has started to attract learners’ attention to nolty dhe acquisition of word

meaning but also to how to use the word in sengenEer example, in an
investigation of the traditional way of making samtes with particular
words, Gross (1990) gives students a box contaiwvieidps such as “accept”,
“drink” and “sit”, then he asks them to write samtes about hospitality of
their country with the given words. The studente &und to use the words
productively in meaningful syntactic contexts. lact;, Gross’s proposal in
vocabulary acquisition is what Nida (1975) refes ds the acquisition of
“grammatical meaning” of the vocabulary.

Speaking of grammatical meaning of the vocayulanother issue that
should be highlighted is vocabulary acquisitiong. i.word collocation.
Collocation designates a specific semantic relatign between words that
co-occurs in phrases or sentences. Many cases woiglGh at the level of
words in the Chinese EFL writing are concerned withilocation errors of

phrases. Therefore, special attention should bed pa the collocation
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differences between the two languages in orderettuage the occurrence of

Chinglish phenomenon.

6.1.2 Implications to Grammar Teaching
Chinglish at the grammatical level accounts &orcertain proportion of

all the error types, so teachers should pay attento grammar teaching, as

well. Chinglish at the grammatical level shows thekplicit grammar

instruction alone does not necessarily secure thenatic use of the learned
rules. The learners have great knowledge of thengpaticality, but have the
same great problems in applying such knowledge hiair tactual language
use. Taking these into consideration, we shouldpgse four basic principles
based upon Zhang Xiangyang & Hong Shugiu's the®904) in presenting
grammar to the students.

(1) The instruction should be especially concerned wihaching ways of
solving problems rather than with a mere pravisof “facts”.

(2) Grammar knowledge should be imparted in such a prarso as to
cultivate the learners’ underlying grammar cotepee rather than to
instill grammar rules in his mind.

(3) The grammar core other than grammar peripheralsuldhde given
priority in both grammar tests and grammar tearh

(4) Grammar consciousness should be raised to the gfodulevel. In other
words, the production ability should be given renoemphasis than
comprehension ability in grammar tests and teach
Adequate production practice will enable tharhers to write with these

varied sentences structures. Therefore, this grankmawledge is turned into
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part of the grammar competence in the learner.
6.1.3 Implications to English Thinking Mode

English teachers should help Chinese collegedestts adapt to the
English mode of thinking actively and conscientigusLearning English in
China is inevitably affected by the environment ©hinese. Although there
has been a great change in the environment of €ind&arning in the last
20 years in China, it is unlikely to fundamentaltyansform the current
situation of learning English in the environment &hinese. So it is
impossible for us to avoid the deep-rooted Chingsede of thinking.
However, the reason why mother tongue transfer idlificult problem to
overcome in the process of second language adquisis the difference
between mother tongue and the target language. h8obasic task for the
teacher is to help the learners explore, revealdifferences, and lead them
to make choices for the target language activelg aonscientiously. When
we compare English and Chinese, we find that theme big differences in
the sentence structures and expressions. If learmter not repel such
differences but regard the English expression aerasting and novel, then
the English expression can enter the learners’ mgmasily and effectively.
Then how do we help learners accept and adapt tglisBn mode of
thinking actively and conscientiously? According t&rashen’s Input
Hypothesis (1985), when given new language majetedrners will try to
understand it actively with the help of their knedde, and in this way, the
input will become “comprehensible input” and be woed by learners.

Therefore, input is the essential approach in laggulearning. There are
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two ways of input: reading and listening. So teashshould pay more
attention to enhancing the learners’ ability in dieg and listening, and
leading them to read and listen conscientiouslyffepgnt input material
should be given according to students’ differerterests so as to meet their
different needs, and to arouse and maintain thethusiasm for English
learning.
6.2 Suggestions for Eliminating Chinglish
6.2.1 Encouraging Students to Read Widely

We have analyzed the students’ composition ivgitand do the
experiment with the method of writing compositior®) we can make sure
that composition writing is very important for Ergfi learning. We have to
make some proper suggestions aimed at writing igli§m learning process.

Reading and writing are closely related skillsearning to read
effectively and extensively is the first and foreshaequirement for anyone
who wants to learn to write. Without being activetwolved in reading, one
will never learn to write. Imitating model essayBen reading is an effective
way to achieve successful writing. Imitation is onant as Sun Li (1997)
said, the most effective solution to the negatimfluence of one’s mother
tongue which is the biggest problem in learning cgeifjn language is to
imitate the linguistic expressions of the foreigamnduage. However, imitation
should be based on wide reading. According to Nyi885), “the best way
to improve your knowledge of a foreign languagetosgo and live among
its speakers. The next best way is to read extelysin it". For the

Chinese learners of English, their second languaméronment is poor; their
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contact with English outside the classroom is vdmited. Therefore,
reading extensively is one of the best ways to imegauthentic English.
The teacher should provide the students with maading materials, and
encourage them to expose themselves to authentitisBnoutside classroom
so that the students could have the establishevendihguistic expressions
to imitate in their writing.

6.2.2 Emphasizing the Role of Recitation

Imitation, repetition and recitation all fallnto the categories of
memorized matters and their role in SLA theories ose of the most
controversial issues. Stern (1967) sees imitatien aa factor that makes
language learning possible in the first place. Tikisalso consistent with the
Wadsworth (1971) view. The cognitive approach cdhle role of imitation
in question, although the fact that a child imisatdhe speech of adults is
not challenged nor explained. In our opinion, thesifive role of
memorization should be mentioned.

Helen Keller, an exceptional model in languagarning, benefited a
great deal from memorization. Helen, as a greatk#ri and observer in life,
later recorded in her autobiography: “I was leagnito put my ideas into
words as all young and inexperienced people lebynjmitation. Consciously
or unconsciously, 1 remembered everything | likéttl read in books and
changed it in my own way

Although the cognitive approach has drawn p&eplattention to the
creative and innate nature of language learningd dhe idea of the

Behaviorists’ has been out of favor for quite sotimee. We think that a
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large amount of “imitation” and “memorized chunks d¢anguage” can
shorten the processing time and help students hapldidiomatic use of the
target language. In addition, it is believed thatew new linguistic patterns
have been perceived, frequent production of thesienqms will make them
more and more retrievable, and spontaneous vocgponse will follow
naturally after a latent perieeh period of receptive recognition (Cook,
1991). This can happen both in speech and in \gritin

In the paper the researcher also inquires #hedents in Korea
Maritime University whether the recitation works itheir foreign language
learning process or not. Almost all the subjectseagthat recitation helps
them in SLA more or less. According to the 30 satge answers we can
say that recitation is one of the most effectiveysvan the foreign language
learning process.
6.2.3 Combining Reading Teaching with Writing Tdaghin Class

The most important English course in Chineseavarsity is reading,
especially intensive reading. This is a text-cesdecourse in which texts are
taught and learned in exhaustive detail and areenoftnemorized. Thus
students are quite familiar with the texts. We ame these reading texts as
resources for eliminating the Chinglish phenomer@r example, when
analyzing a reading passage, teachers can asknttutie pay close attention
to the writer's choice of cohesive links such aswmxting words, personal
nouns and adjectives, demonstrative pronouns anectaes, etc. We know
that the text materials are written by native spesk so if the students

learn from the materials carefully enough they aaduce the Chinglish
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phenomena gradually. There are logical and linguislinks between
sentences within a passage. Students need to be aiahese links so that
they can practice them consciously in their spegshother example is the
use of a reading text to examine a writer's orgatmn of ideas, in other
words, the writer's arrangement of discourse. Whsdntence best expresses
the main idea of the text? What supporting details given to develop the
main idea? What is the conclusion? How is the tesganized? By taking
these points into consideration, students may havieetter understanding of
the structure of an article and the author's expoes, which will help
control the Chinese thinking mode and eliminate @t@nglish expressions.

In the paper, a lot of data is acquired for position writing, which is
a big part in SLA. Therefore, it is important toggest how to accomplish
good writing.

Producing a coherent, fluent, extended piecewdfing is probably the
most difficult thing there is to do in language. i something most native
speakers never master. For second language leatherschallenges are
enormous, particularly for those who go to a ursitgr and study a
language that is not their own.

To acquire the fundamental ability of writingtudents should practice
writing as much as possible with the teacher's goeg. Students should not
only learn the theory but also practice by thenmewlvThe later is even
more crucial in the learning process. After leagniand analyzing the texts,
the students may have some ideas of their own.ti€irag writing at this

time may provide them with opportunities to exprabgemselves freely by
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using the language and the writing skills they hgust learned. If the
students are required to write compositions imitatithe model, the task of
writing will be more significant and less boringtu8ents should do more
free writing or journal writing. As well as imitaitj students’ journals are a
kind of free writing, similar to a diary. Studentsan write about anything
they like—the things that they are interested in; the thingey have

experienced in the classroom; the things that isgprethem; the

enlightenment they have about some popular issues same social

phenomena; the problems they find during their wtdtiat is to say,

students have the freedom to write about any tdpa&y like. By doing this

kind of free writing frequently the students wilbrin good writing habit.

More free writing will enable students to put thednto practice and offer
them opportunities to self-check what they have ed@o that their writing

will be more native-like.

In the foreign language learning process, stiedeand teachers are the
main components and should cooperate with eachr acthwothly. Teachers
should strive to find ways to eliminate the Chisgliphenomena, and the
students should try to accept the suggestions ef tdacher. Through both
the teachers and students’ efforts, foreign langukegrning will be relatively

easier.
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7. Conclusion

Chinglish is non-standard English, that is tda by the negative
transfer of Chinesethe native language of Chinese learners learninglign
It can be caused by intralingual diversities betwdenglish and Chinese
such as in phonetics, morphology, syntax and theesion; or interlingual
diversities such as in thought, logic, cognitiondarcultures. It is a
multi-factor phenomenon affected by Chinese interfee, as one of the
factors, interacted in complex with other factorBecause Chinglish is
inevitable, both English learners and teachers ldhtvave a proper attitude
toward Chinglish, which reveals that the learneeseha desire for English
learning, and using it is not a common error, bataztive signal.

In the chapter of analyzing compositions wgtiwe have gained some
clear points about the Chinglish phenomenon. Clshgis really a serious
problem in the compositions of English learnersd arauses different types
of errors. Chinglish does exist at all levels ohdaage in compositions of
English learners. L1 interference is one of the meaauses of Chinglish in
the compositions of English learners’ in China. Trepresentations of the
L1 interference are the learner's vocabulary leaynibehaviors and their
writing strategy of mental translation.

Some proper and scientific learning strategie® be used to reduce
Chinglish and to improve the efficiency of Englidearning by second
language learners. The students are divided intffereint groups with

different teaching strategies, according to thefediiht types of errors that
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the students have made.

For the beginners the traditional strategy e tbest way, for the
intermediate students the strategies that are mixsd traditional and
non-traditional strategies are the best methods fandhe advanced students,
the non-traditional strategy is useful to eliminatee tense errors. Passing
examinations should not be the motivation of leagnia second language.
Do not ignore the acquaintance of the western cmst culture. Many
other suggestions available for eliminating the n@hsh phenomenon
effectively. Although Chinglish phenomenon is inabie, teachers and
students should cooperate with each other activelyeliminate Chinglish to

the best of their abilities.
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Appendices

Appendix I Composition Writing Questionnaire

1 Investigation for Vocabulary Learning Behavior

TR B O S N S s Dl AR 2B (Please make your choice
according to the truth)

(1) When | learn new English vocabulary, | will find touits equivalent
Chinese translation and lay stress on the signifrezhning.

A always B often C sometimes D seldom E never

(2) When 1 learn new English vocabulary, | will not dinout its equivalent
Chinese translation, but also learn its usage.

A always B often C sometimes D seldom E never

(3) When | learn new English vocabulary, I would makse uof example
sentences to learn how to use vocabulary correctly.

A always B often C sometimes D seldom E never

4) When | learn new English vocabulary, | will pay eafion to other
meanings of vocabulary such as grammatical meaaimd) affective meaning.
A always B often C sometimes D seldom E never

(5) When | meet problems in usages of English vocapularwill consult
English dictionaries to clarify my understanding.

A always B often C sometimes D seldom E never

2 Learners' Writing StrategyMental Translation

Do you use mental translation (MT) in the proce$syaur English writing?
What percentage of mental translation does youtingri contains? Choose

one of the answers in the following.
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Mental Translation+51) & 6 S AFRt RE b AT Y — R o, 7420 H POE R
IRIEAE R AT 9 S 1%,
A MT: 100% B MT: 50% C MT: 50% D MT: 50% E MT: 0

Appendix II Interview for the Experiments

1 MLl FREERA) |- (Please translate the phrases into English)

(1) $euil

(2) “FHI

(3) Mtk i LR L

2 WA MM AN RS RS, MERA N OE, (Please judge whether
the sentences are proper or not and correct thethere is an error)

(4) It was snowing hard, the traffic stopped, | hadgm to school on foot.

(5) He likes promising to others, but he always eats dwn words.

3 PR IEHRI % (Please choose the correct translation

(6) ZI.%% A red tea B black tea C brown tea D dark tea

(7) HRZT A red-eyed B pink-eyed C green-eyed D yellow-eyed

(8) MEPHPU/INfe A four Asian lions B four Asian bulls C four Asiatigers

D four Asian dragons

(9 %’k A as stubborn as a bull B as stubborn as a cow C as
stubborn as a mule D as stubborn as a donkey

(10 HH/NIEL A chicken-hearted B mouse-hearted C rabbit-hearfed
cat-hearted

4 USPINEE T FIA TIE bR AE S B IR S T S, AR B 1Y i 1R — A

S, frrhERIEEFm I —1C  (Please decide if the following sentences
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are standard English or Chinglish, and draw a Shw standard English and
a C to Chinglish)
(1) He is a liar, and you are one too. ()
He is a liar, and you are too. ()
(12 Don't step on the grass. ()
Keep off the grass. ()
(13 I know his face. ()
| know him by sight. ()
(4 1 have a free time. ()
| am free. 0
(15 He cannot read or write. ()
He cannot read and write. ()
(16 I left my hat in the house. ()
| forget my hat in the house. ()
(17 He is fighting for his life. ()
He is fighting for his bread. ()
(18 How many Chinese letters do you know? ()
How many Chinese characters do you know? ( )
(19 Last night | didn't keep my diary. ()
Last night | didn't write anything in my diary.)(
20 Please allow me more two hours. ()

Please allow me two more hours. ()

Appendix III Direction of the Composition "My Past Personal Life
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1 Traditional Strategies

WH R R R R HIESC, JFHEILL N AR A& 0 — ik 2,
SRR, BLESERN, ST RSERN, R RUETIN R RGE R TI, i
{E—A N2 W58 200-25051F 5,

2 Non-traditional Strategies

Please write a composition named “My Past Persaifa’ and use these
tenses as follows: the simple past, the simple gmtesthe present perfect,
the past perfect, the past continuous and the padect continuous. Please

complete the composition including 200-250 wordsaim hour.

3 Combination of Traditional Strategies and Noritianal Strategies

Please write a composition named “My Past Persaifa’ and use these
tenses as follows: the simple past, the simple gmtesthe present perfect,
the past perfect, the past continuous and the padect continuous. Please
complete the composition including 200-250 wordsaim hour.

WH R R R R HIESC, JFHEILL N &R & 0 — it 2,

— R HLAEIE,  IUARSE RN, A RGEE, R T INA R E T I, v
fE— AN Z N 5E200-25071F 3L,
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